The aim of this study is to introduce an approach to managing business communication based on the German language needs of employees in multinational companies in Malaysia and the expectations of employers in the teaching of German in their companies. As additional variables, training for sustainable development (ESD) and for maximizing the mutual understanding in personal interactions is included. This paper is reflecting on the spectrum of ideas about the teaching of German in German companies in Malaysia that was obtained through the author's earlier target situation analysis in MNCs in Malaysia. In addition to a variety of methods that is incorporated to engage students in the learning process, a 'meaning negotiation' approach is applied in order to deal with the intercultural communication practices. The paper outlines a set of topics and strategies that can assist employees in intercultural interaction contexts in a German Malaysia-based company. It draws them together into a conceptual framework of required skills in a German beginner class. This study contributes to the current issues concerning the German mediation requirements in the management field.
Introduction
German-as-a-foreign-language (DaF) lessons that claim to cater the needs of employers as well as employees in Malaysia-based German companies must provide an answer to the question "What should be conveyed in the German language?". That means, answers must be given to the following concerns:
1. What is the content of the course? 2. Which vocabulary and which grammar should be taught with reference to which morphological and syntactic specifications?
To answer these questions, a target situation analysis was carried out . The results are similar to previous studies of scholars in various regional clusters categorized according to the companies' headquarter origin (Harzing & Pudelko 2013; Zander, Mockaitis & Harzing 2011) .
Language was clearly seen as a crucial obstacle between corporate headquarters and their subsidiaries. The language barrier caused delays in business processes and additional costs, e.g. through the employment of translators or expatriates. Therefore, the use of a shared language (English) and training programmes in the headquarters' language were identified as preferred solutions of the language problem.
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For a better understanding, Table 1 provides some examples for each of these twelve solutions with reference to Malaysia.
Although Harzing, Köster and Magner (2011, p.285) concluded that the use of a shared language and language training might not be always fully working to overcome the language barrier, it is common practice in the Malaysian perspective to use especially these two solution types.
Why German language matters 2.2. Languages spoken in MNCs
It has been commonly agreed on the fact that multinational companies are multilingual (Luo & Shenkar 2006; Barner-Rasmussen & Aarnio 2011, p. 293) , so also in Malaysia ) (Please refer to Table 2 ).
The first comprehensive overview of the role of language in MNCs has been made by Harzing and Pudelko in 2013. They compared MNCs from different language backgrounds. The researchers found that European MNCs had a small proportion of companies without a corporate language (17%) compared to Asian MNCs (47%) (Please refer to Figure 2 ). European MNCs made up only 11% of the companies, which had chosen the headquarters' language as the corporate language. All companies that used a language other than the headquarters' language used English as the corporate language. English as a corporate language for non-native English speaking MNCs was used by 74% of European MNCs. These findings clearly reflect the importance of English as the lingua franca of international business. This was also confirmed in the author's prior research of the language use in Malaysia-based German companies (Mayr et al. 2015: 118 
Problems of English as corporate language
Research revealed that the implementation of English as the shared language is not unproblematic for both non-native and for native-English-speakers when it is used in a non-English-speaking country. The use of English by non-native English-speaking managers of subsidiaries could stimulate difficulties while communicating with headquarters, subsidiaries and clients. Additional costs and delay induce procedures as translations or the employment of expatriates might become necessary, as Zander et al. (2011, p.297-298) Additionally, inter-and intra-organisational knowledge transfer has to go smoothly and quickly to ensure that the information flow between departments, the headquarters and subsidiary as well as clients will work without additional costs or delay.
What do employers really want their employees to be able to do?
International occupational action competence (Internationale Handlungskompetenz)
International occupational action competence (in German: Internationale Handlungskompetenz) is already now a key qualification for professional success und will remain indispensable also in future. Scholars define "Handlungskompetenz" as the two-way interplay between individual, social, subject and strategic competences.
"Action competence is understood as the willingness and ability of the individual to act in occupational, social and private situations, appropriately with individually and socially responsible behavior." (KMK, September 23, 2011) International Journal of Languages' Education and Teaching of all partial competences in an (inter-)culturally modified situation.
Education for Sustainable Development (ESD)
Sustainability is a paradigm for thinking about a future in which environmental, societal and economic considerations are balanced in the pursuit of development and an improved quality of life. Definitions for Education for Sustainable Development (ESD) are omnifold. The United Nations' definition of ESD or 'learning to last' is as follows: "finding and using opportunities to include environmental, economic and social content or considerations in the subject you teach".
Whereas UNESCO explains ESD with general objectives, as for example "respect values and preserve the achievement of the past; assess, care for and restore the state of our planet" or "be caring citizens who exercise their rights and responsibilities locally, nationally and globally", the Sustainable Development Education Network (SDE) makes it more concrete: "Achieving sustainability requires the development of new knowledge, skills and attitudes. The process of acquiring the knowledge, skills and attitudes needed is known as ESD." Regarding 'knowledge', ESD should attend to "the value of biological, social and cultural diversity in maintaining the wellbeing of our planet and our society." The key skills needed to gain this knowledge are capabilities to enhance critically thinking of issues that could enable individuals to think about the significant systems and products that are necessary to achieve sustainability. A respectful attitude for biological, social and cultural differences and diversity that are a fundamental part of our world is considered as a key attitude to cultivate ESD (www.unesco.org; www.eauc.org.uk and www.sdenetwork.org).
The Situation in Malaysia-based German companies in Malaysia
A recent study by the author unveiled that the lingua franca in German MNCs in Malaysia is
English. An employer responded in English to an Email from the researcher that was written in
German. The employer's comment was: "…And as you can already see in this mail, we try to keep However, employers also stated that they would prefer their staff to possess a higher command of German but due to the lack of German proficiency that is difficult to compensate in the short term, they already appreciate a basic proficiency in the German language. This is considered as a pertinent skill for the integration and networking with Germans both, in the Malaysian plant and the headquarters in Germany. An employer mentioned: "When the staff speaks a bit German, we (German nationals) feel also more at ease" (Employer's citation). The German language obviously moderates the conversation and working atmosphere.
Additionally, employers are concerned of improving higher thinking skills and decision making as well as team improvement as beneficial attributes to their job qualifications and job experience. As a consequence of those deficiencies, a German CEO requested German staff from the company's headquarters in Germany. He argued that Malaysians are always waiting for instructions about what to do next; and this working style is slowing down the work process in the firm. However, the impact of language on substantive aspects of international business has not been specifically discussed yet among scholars.
The main results of the Malaysian study are summarized in Table 3 . For further details about the methodology and data analysis please refer to the article .
Comparison of the information obtained in the study resulted in the following suggestion. A German language course in German MNCs in Malaysia may consider the following aspects:
-Oral informal communication (small talk) with German nationals in order to mingle with German speaking people that is hoped would help to create a familiar working atmosphere.
-Informal and formal communication in spoken and written German in intra-and interoperational communication to work effectively and to do efficient networking.
-Reading comprehension of templates, Emails, manuals of machines' functions, troubleshooting, technical terms, etc. in order to grasp the meaning of messages that is pertinent for knowledge sharing and networking in the firm.
-Cultural aspects while communicating with German nationals and -Authentic materials and language adopted from real life situations.
Putting those prerequisites together, a German language course for the workplace in Malaysiabased German companies will have the nature of a communicative course. Consequently, it will be mentioned in the following as 'German language course for occupational communication (GOC)'.
Towards a Framework for a GOC Course in German MNCs in Malaysia
In order to develop a German language course for employees in German MNCs in Malaysia, the educator has to know not only the content, dimensions and categories of the subject to be taught but he also has to consider the pre-requisites of the learners, competences and teaching German language teaching for occupational purposes as an in-service training for staff in MNCs primarily aims on teaching the language that is required in different social areas of activity at the workplace. The focus is on the development of a holistic communication empowerment of learners in different, work-related contexts. Thereby, the context is provided through the learners' needs.
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On the other hand, the language course prepares the learners not only for communication in the target language but also for the culture of the target language country and its people. Thus, besides general didactic considerations about the language, the educator has to look at specific skills that are relevant at the workplace (Table 4 ).
In addition to vocabulary and grammar, tightly focused training of key competences affiliates with this aim. Training of key competences can take place through integration into themes and speech acts.
In conclusion, the course aims to enable the learners in the following skills: (error analysis, Emails, customer requests, technical topics), and 6. Understanding cultural aspects and reacting appropriate in intercultural communication.
The target group
In Malaysia-based German companies in Malaysia, employees usually do not possess a basic knowledge of the German language. Therefore, a German language course is a pure beginner's course. Nevertheless, language training should be already speech act oriented. Situations, as for example establishing contacts, circulating information or understanding instructions and asking reconfirming understanding questions are essential and can be incorporated into a beginner's class.
On the one hand, handling those speech acts suit the employers' request as they are crucial in successful business communication (refer to the 2.6.), on the other hand, it can improve the learners' motivation.
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Motivation and orientation
The integration of work related speech acts of the lesson makes the learners feel that they are supported in their aim of being able to use the language in occupational contexts, even in the early stage of learning a foreign language.
In dealing with the new language, learners are particularly exposed to the known and the unknown. For some individuals, these new experiences might alter their perspective on their own work and thus to their own living environment.
Additionally, facilitation of learner autonomy and learning strategies -learning how to learn -can contribute to learners' motivation. A certain learning success on a successful application of a learning strategy can enrich learners' confidence in their own abilities and thus boost selfconfidence. This learning experience can be transferred to various other learning processes as a part of lifelong learning.
Another aspect that has to be mentioned here, is the time factor. Only a minority of MNCs in Malaysia are providing foreign language courses during working time. Most of the learners are attending courses after office hours in the evening. While planning a course for employees of German companies in Malaysia, the educator has to put the time issue into consideration. Learners are already tired after work or their mind is still occupied with workplace related issues. Even if the in-service course is conducted during office hours, employees are still caught in meetings or come late to the class. Sometimes they are called back for urgent matters. In addition, the German language class should not be overloaded with heavy grammar but should include the fun factor.
However, time management is also an issue that needs attention as shown in Table 3 .
Task orientation
According to the employers' request (refer to 2.6.), the use of the German language and teaching materials should be authentic and mainly directed to the learners' current communication needs.
The aim is to enable the learner to act linguistically as "themselves". This means, learners will negotiate meaning, collect information or exchange ideas (Ellis 2003: 253) .
Action orientation
The essential features of action-oriented foreign language teaching for professionals are beside wholeness, learner orientation and product orientation the process orientation and workplace orientation (Linthout 2004: 13 f). Process related, the learners can benefit from the following working techniques: Looking-up something, investigating, structuring and planning. They practise basic cognitive abilities while comparing, putting ideas in order and analysing. Workplace orientation means the simulation of speech act situations with respect to the working environment (meaningful interactions) on the basis of authentic oral as well as written texts which is supported by various media (rich learning environment). This technique will match the learners' expectations for a meaningful lesson the most.
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Among the linguistic requirements to be handled in professional practice, basic forms of communication, especially information processing and active participation in discussions, are important. Kuhn (2007: 160) summarizes some competences across occupations which can be trained in a foreign language classroom (Table 5 ).
In order to practise those competences, it is pertinent to create scenarios in which learners can act and which function as a basis for the analysis and the starting point for the presentation of linguistic contents.
However, the decisions for a language course are usually made between aspects regarding vocabulary and grammar (morphology and syntax), but the language register is mostly neglected.
Therefore, Kiefer (2011: 266) pointed out on the necessity of a register and style competence as part of the communicative competence in business communication. Dittmar (2004: 216) defines the term 'register' as a repeated communicative pattern that developed from recurring communications situations (interlocutor roles) following recurring purposes and conditions of speech acts. Those patterns are reflected in the grammar and vocabulary that is used. Efing (2014: 433-436 ) discusses which register should be selected in a business related foreign language course and by doing so, he differentiates among general language, technical language, educational language and professional language. By this means, Efing concludes the latter as the central register that would be relevant for professionals and provides the following arguments: 1. its predominant functional significance, 2. the combination of essential linguistic communicative features, and 3. teaching efficiency. Using various intersection sizes of the four circles (Fig.3 ) that symbolize the four negotiated registers, the researcher indicates the different weight of each register for the occupational language that is set into the centre. The biggest intersection is the one that belongs to the occupational and the general language. Here, the general language is the lexical and grammatical basis for the occupational language that becomes especially relevant in the oral communication,
whereas the occupational language serves the factual functional communication. Without doubt, the general language needs to be conveyed to German-as-a-foreign-language learners. However, Kuhn (2007: 125) argues that general language will be automatically mediated while teaching occupational language. Other researchers state that not only occupational but also general daily, interpersonal speech act competence is relevant to succeed in any professional communication situation (Braunert 2000: 161; Roca & Bosch 2005: 80) . As the research results of a study in Malaysia-based German companies by Mayr et al (2015: 126) confirms, the aim of an occupational relevant German language course should be an occupational speech act competence that means occupational communicative competence. Efing (2014: 438) puts it like this: "The goal of occupational German-as-a-foreign-language teaching in this sense, is the professional and personal -social integration in the working environment by having register competence which enables the speaker in the situation to adequately use various functional language variants based on a differentiated register repertoire." He recommends "Registerübertragungsübungen" (Efing 2014: 437) . In those 'register transfer exercises', learners of the German language transfer general or educational language in professional language. In this process, they would learn how to communicate in expert -ordinary person communication, for example 'planning a vacation' will change to 'planning a business trip' or 'making an appointment with friends' will become 'negotiating a business appointment'.
The competence level
In addition to the vocabulary and grammar work, a workplace related foreign language course also includes training of inter-professional key competences.
The development of formal skills, e.g. communicative competence, the competence to work in a team or the problem solving competence, can only take place embedded in work related content and with this in language learning. Knowledge, experiences and skills are then developed with regard to content and competences (Stübig 2002) . Table 6 provides an overview of incorporating key competences into a DaF course.
The methodology level
The methodology of teaching and learning foreign languages are determined by multiple factors:
social and cultural factors (e.g. learning tradition), institutional factors (e.g. allocated teaching hours) and scientific factors (e.g. learning psychology) (Neuner & Hunfeld 1993: 8f) . Referring to the learning tradition in Malaysia, learners are used to teacher-centred learning. This explains the fact that they are not used to independent and problem solving tasks, a lack that German employers mentioned also in earlier research (Mayr et al. 2015: 111) . So, 'decision making' is on top of the employers' list of general competences that ought to be improved. Additionally, the educator needs to consider the time gap between the MNC employees' last school day and their
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Year 4, Issue 2, August 2016, p. 343-374 commencement of the German language class. The newly German language learners are no more used to the teaching and learning environment. Thinking of this, the educator has to develop sensitivity to carefully adjust his teaching style to the target group without forgetting to guide the learners to the working style of the target language culture. Thus, tasks and instructions should match with the desired competences to be developed (Please refer to 3.1.2. and 3.2.).
By preparing the learner for the various communicative acts that are appearing while using different media at work, the sustainability aspect comes in. The sustainability factor refers here to the individual who has to cope with the requirements of the workplace in the subject as well as communication matters. That means that everything which supports the development of interprofessional competences also improves sustainability of learning and lifelong learning.
Sustainability is not only included in the discussion of objectives, course content and didacticmethodical principles but also in learning strategies, e.g. to acquire big amounts of vocabulary.
Acquiring big amounts of vocabulary is crucial for employees because information at work is mostly conveyed via texts in various types and transferred via various media (face-to-face communication, telephone, Email, letter, datasheet, manual, etc.).
Therefore, the following paragraph will discuss the central components of profession-oriented teaching, as vocabulary, grammar and intercultural learning.
The component level

Text
Communication functions through exchange of texts, orally or in written, receptive or productive.
An oral receptive use of a text at work is for example an instruction, a productive one could be a telephone call to a customer. Written text in receptive use is for example reading a business report or homepage, whereas a productive use of a written text occurs for example in writing a reply to an Email or a product description. In this article, the focus is only on some differences of written texts that are relevant for the workplace. Subsequently, working with texts in the occupational language course can convey not only linguistic but also knowledge of professional acting.
While choosing the text for the lesson, the educator has to pay attention to the text source and the difficulty level of the text. As authentic texts should be preferred (refer to 2.6), the problem appears that those texts are mainly created in the technical language and not in the general or professional language which makes it difficult to use them on A1 level of the Common European Framework of Reference for Languages (CEFR). It must be the aim to assist learners to develop skills that enable them to recognize frequent forms in the texts and to independently grasp the meaning of the texts (Funk 1992: 12 ; examples can be found in Ohm, Kuhn and Funk 2007: 49f) . Analysis of vocabulary and grammar used in those texts is indispensable. Applying this strategy, simple productions of job-related texts can be carried out, as for example memos, written confirmation of an appointment or an entry in a record book (Ohm, Kuhn and Funk 2007: 95) . In this context, among the course objectives that could be listed are the production of letters, emails or faxes by using standard correspondence phrases, reports, and simple product or process descriptions. Preferably, learners
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create their texts using a computer, the media that is also used at their workplace. It is pertinent that text type and text purpose match the reality at work (Table 7) .
Vocabulary
Learning and remembering vocabulary in a foreign language is more complex than in the mother tongue (Scherfer 2003: 280) . Consequently, the learner of a foreign language needs strategies, e.g.
grouping words into lexical areas, to make the words accessible in the mental dictionary. The choice of the vocabulary to be taught should be primarily taken from the general language because the social interaction is the basis for communication about technical issues (refer to 2.6). Thus, the course objective is to enable learners to independently and systematically acquire vocabulary. The following strategies could assist learners in this aim: fundamental rules of word creation, strategies of memorization and correction strategies. Funk (1999: 354f) and (Ohm, Kuhn and Funk 2007: 37f) provide some examples:
-conclusion and confirmation of word meaning in context, The vocabulary aspect is neatly connected with the grammar aspect. This is evident in instructions where additionally the politeness factor comes into play. Learners need to be sensible towards register changes as mentioned above, and they should be enabled to understand and use these different registers and react appropriately.
In summary, occupational language lessons at beginners' level focus on speech act oriented communication training using general and occupational language but no technical language.
Grammar
Basically, grammar emphasis is necessary if these are grammatical structures that support productive as well as receptive use of structures and communicates in professional speech act. This means that the learner requires the knowledge of a grammatical structure that enables him to succeed in his speech act. At the beginner's level, basic grammatical structures must be introduced for the first time. Thus, educators can follow the grammar progression recommended by CEFR to introduce the essentials of German grammar while orientating themselves at the learners needs in communication situations by planning the speech act.
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Intercultural communication
Communication is not only a language problem. Therefore, maximising the mutual understanding among people communicating in international business is a crucial objective to be included in the development of a German language course syllabus. Already in 1994, Krumm states: "Learning a foreign language means searching for a path to another culture." (Krumm 1994 In order to achieve the aim to enable learners to interact with people of another culture -which means to teach them how to become interculturally competent, Knapp-Potthoff (1997) In order to achieve intercultural communicative competence in occupational foreign language classroom, the author suggests using some of the methods that Krumm (1992: 19) The following table provides an overview of some examples on how these methods can be put into practice for a concrete sample situation (Table 8 ).
Based on their own cultural coinage, learners will then identify differences and compare them with their own culture. To avoid refusing, it is necessary that learners develop ambiguity tolerance.
In order to achieve the aim to enable learners to successfully interact with people of another culture, the author suggests incorporating a set of strategies that are relevant to succeed in (Table 9) , categorized according to five intercultural competences: 1. Communication management, 2.
Building of shared knowledge, 3. Active listening and attuning, 4. Language adjustment and stylistic flexibility and 5. Language learning (Table 8) . Although the authors focus more on the foreign management perspective of MNCs, their suggestions could also be transferred to the employees (learners). Though with regards to language, the aim appears too high for a beginners' class of foreign language learners. However, the willingness to learn the partner's language and the seriousness of learning it show that learners are trying to suit different contexts and audiences.
Thus, they try to understand utterings and behaviour. In a beginners' class, this would be the first step to move towards each other. information, but they are severely limited as guides to action." Therefore, the researchers promote a 'negotiating reality' approach where the individual is seen as a complex person with specific characteristics that needs sensitive exploration of both interlocutors to find agreement.
"Negotiating reality treats individuals as culturally complex beings with repertoires encompassing national, regional, organizational, professional and gender influences. It aims at creating interactions that not only facilitate understanding and cooperation but also testing and enriching cultural repertoires."
But if misunderstandings occur in intercultural communicative situations, Zeuner (2001: 61) proposes 'meta-communication' as a competence that enables interlocutors to look for understanding via utterings or behavior. To acquire those linguistic tools and processes in metacommunication, Zeuner recommends a set of exercises to develop necessary skills that are role plays, simulations and case studies. He emphasizes that learners are in a safe classroom situation compared with the real world situation, so that they can practice 'trial acting' which can be even altered and repeated. Table 10 shows samples.
All these strategies of intercultural learning have in common that learners are exposed to authentic situations of intercultural encounters at the workplace. Learners have to act then by themselves to settle the problem. While doing so, learners 'make multi-cultural experiences and come to know language as a media to approach cultural forms of appearance and cultural products' (CEFR, 18).
Planning instrument for a GOC course
In 1996, first submitted in English version, the Common European Framework of Reference for Languages (CEFR) was established. It describes six proficiency levels from A1 to C2 -on a pragmatic -functional -notional base. Based on empirically verified scales of language proficiency descriptions on each level, communicative competence is especially differentiated as a higher ranking learning objective. (Bausch 2003: 30) . By using 'Can Do Statements' (what learners can do at a certain level), it is output and action-oriented designed.
Final remarks
If occupational foreign language teaching is understood in the way that has been described above, it will contribute to the development of "the ability to actively designing communication processes while including the culture specific variation pertaining communication rules, working styles, values, etc. with the aim to achieve huge synergy effects in international collaboration" (Beneke 1996 : 40, cit. in Krumm 2003 . Due to globalization, societies become culturally more and more heterogenic, a fact that provokes the number of professional as well as private contacts among individuals of different cultural backgrounds to increase. In future, constructive work with cultural diversity will therefore be a key competence for personality development. A job-related German language course is not only training communicative and intercultural competences in the German language, but also meta-cognitive competences, active learner participation in planning and
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Year 4 2. I-G: Changing long unstructured Emails to short ones including only the most important details knowing that it is incomplete.
3.
Discussing the issue in I-G's or I-M's own language, continuing the meeting in English Both I-G and I-M feel that code-switching leads to feelings of irritation, discomfort and even exclusion and suspicion.
4.
All the German companies adapted English as the official corporate language.
5.
The majority of I-G and I-M agree that machine translation can provide only a basic understanding of the topic but it is futile for conversing via Email with each other.
6.
External translators are only used to translate significant documents, e.g. datasheets, manuals, etc.
Problem: Translator is often not familiar with the specialist vocabulary.
7.
Bigger German companies provide either German language training in the company after office hours or they sponsor a language course at external institutions, e.g. Goethe Institut in Kuala Lumpur or Malaysian German Society in Penang.
Purpose: German MNCs provide also company-own training on workrelated subjects in their headquarters in Germany.
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9.
Expatriates as intermediaries are usually helpful on cultural rather than language issues.
10.
Inpatriates are the contact persons for Malaysians in Germany. At the same time, these individuals can upgrade themselves by improving their language proficiency or developing networks.
11.
The advantage of non-native locals is that they are living in Malaysia or Germany (a German in Malaysia or a Malaysian in Germany). So, they are familiar with both cultures and languages. This makes them ideal bridge individuals.
12.
Communicating through an intermediary with the requsite language skills rather than the person in charge ("shadow organisational structure"). This can cause similar discomfort as code-switching.
* ) I -Interlocutor; I-G -German Interlocutor; I-M -Malaysian Interlocutor The main GOC course components:
GOC Course Learner-, action-and aim-oriented, communicative, intercultural
